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MACFARLANE, A, MCPHERSON A. The diary of a teenage health freak. OUP. 2002

http://www.teenagehealthfreak.org/homepage/index.asp
The proposal covers two aspects: reading and becoming familiar with the book, its features, structure, themes, etc and fostering the production of a “pocket size” individual version of a diary.
This document, therefore, has got two parts. The first one presents activities for intensive reading and the second one those aimed at building a diary in which students may reflect on the language worked through the unit and make a meaningful production in the format of a written text.
PART I - INTENSIVE READING ACTIVITIES 

About this diary
Give students pages vii to xi.

TASK 1

The whole group identifies the characters in the presentation, just names and relationship with Pete. 

Teacher writes the tittles for the two first columns on the blackboard and the chart is completed by the whole group. Students copy the chart on their note books. The column for “distinguishing feature” can be worked with stronger groups or let it as optional for further work.

	Name
	Relationship
	Distinguishing feature

	Peter Payne
	Main character
	Hypochondriac /health freak / know-it-all

	Jane Elspeth Margaret
	Mum
	Her laugh (like a hyena), nosy

	Anthony Tobias
	Dad
	Moustache, funny, hidden smoker

	Sally
	Older sister
	Big tits, bossy

	Susie
	Younger sister
	Mousy, overacts on purpose

	Sam Sproggs
	Best friend
	Attractive to girls, gets more pocket money than Pete does.

	Eddie Marley
	Best friend
	Outstanding at sports, weirdo

	Cills Jeffs 
	Romantic attachment
	Pete fancies her


TASK 2

Divide the class in four groups and make them work on the vocabulary of the different parts as shown on the chart:

	Group 1
	From “My name” to “Hobbies”

	Group 2
	From “Heroes” to “Worries”

	Group 3
	Physical make up

	Group 4
	My best friends


Ss share information about the vocabulary and add it in a glossary that will be built for the book as the reading goes on

TASK 3

Divide the class in four different groups and assign each one of them the following tasks:

	Group 1
	Slang: words and expressions that do not come in the dictionary.

	Group 2
	Socio-cultural aspects: information about habits and items that do not match your own environment.

	Group 3
	Literary devices: irony.

	Group 4
	Literary devices: features of a diary, use of 1st person, complicity, etc.


Feeling real fed up

Give student pages 21 and 22

Analyse the structure of the text and elicit some of the features of a magazine article.

· Use of “we”, “us”, “you” to give a sense of closeness to the reader.

· Use of lists, short sentences

· Structure of the text:
-    Presenting the issue

· Causes and symptoms

· Solutions and advices

Divide the class in four groups, divide the text in four bits and work on vocabulary as in the previous activity. All the vocabulary items should be recorded in the classroom glossary.

Make students work in pairs with members of the rest of the groups to find out new words needed to understand the text.

Students gather in their original groups again and check the meaning of the new words.

School gets busted, pupils on drugs

In page 30, Peter makes a personal and informal report about different drugs.

STEP 1. - Before they get the text, students in pairs work on the following information chart through and “Information gap” activity.

	Name of the drug
	Some other names
	Effects and dangers

	Amphetamines
	Speed, uppers, whizz, billy
	Stop you sleeping, makes you restless, sweat, feel dizzy. You collapse exhausted and feeling depressed

	Ecstasy
	
	Harming your brain. 50 people died using it

	Crack/Heroine
	Junk, gear, smack, brown
	Shakes, cramps and tiredness

	Glue-sniffing
	
	Infections in your chest, liver and kidney damage. Red marks around the nose and sores around the mouth.

	Cocaine
	
	Leads you to depression, mashes up the inside of your nose, and causes paranoia.


STEP 2. - The same pairs get the complete text and work on vocabulary as in previous stages and note down the ironical or funny comments about each drug in their notebooks as follows:

Amphetamines: (…) also called speed, uppers, whizz and billy (crazy names)
Ecstasy: did not sound ecstatic to me // (So it would probably be OK if Susie took some as she doesn’t have a brain to start with)
Crack and heroine: All these drugs can give real trouble
Glue-sniffing: The main danger, though, is being right stupid and falling off a building or under a car, or drowning, while under the effects of the stuff.

Cocaine: (…) and causes paranoia. (Had a look at that one up. Means ‘You think everyone hates you’. I have that problem all the time, except I don’t think it, I know it)
HANDOUT FOR PAGE 30. INFORMATION GAP

	STUDENT A
	
	STUDENT B



	Name of the drug
	Some other names
	Effects and dangers

	Amphetamines
	Speed, uppers, whizz, billy
	Stop you sleeping, makes you restless, sweat, feel dizzy. You ___________

exhausted and feeling ______________
	
	_______________
	Speed, uppers, whizz, billy
	____ you sleeping, makes you restless, sweat, feel dizzy. You collapse exhausted and feeling depressed

	________________
	
	Harming your brain. 50 people died using it
	
	Ecstasy
	
	Harming your brain. ____ people died using it

	______ /Heroine
	Junk, gear, smack, brown
	Shakes, cramps and tiredness
	
	Crack/________
	Junk, gear, smack, brown
	Shakes, cramps and tiredness

	Glue-sniffing
	
	________ in your chest, liver and kidney damage. Red marks around the ___ and sores around the mouth.
	
	_____- sniffing
	
	Infections in your chest, liver and kidney damage. Red _______ around the nose and sores around the ________.

	Cocaine
	
	Leads you to _________, mashes up the inside of your nose, and causes ____________.
	
	______________
	
	Leads you to depression, mashes up the inside of your nose, and causes paranoia.


Has Susie started yet? and My own changes start, but they take a loooooong time

In the first chapter Peter sneaks in his sister diary. We can see some of the common worries for teenage girls. The next chapter, on the other hand, deals with common worries for boys.

STEP 1. - Divide the class in six groups. Give 3 of the groups a copy of “Has Susie started yet” and to the other 3 a copy of “My own changes …”

STEP 2. - Work on vocabulary as proposed in the previous chapters 

STEP 3. - Present an A3 copy of the following chart. Each group chooses an item and finds out what worries Susie and Pete about them. Findings are presented to peers and conclusions will complete a chart to be kept with the other materials.

	SUSIE’S WORRIES
	PETER’S WORRIES

	Period: different experiences
	
	Hair (face and body)
	

	Period: aches and sanitary
	
	Embarrassed taking about changes
	

	Breasts
	
	Penis 
	

	Embarrassed about her body 
	
	Size (height and weight)
	

	Pregnancy
	
	Masturbation
	

	Boys teasing girls
	
	Voice changes
	


Learning to live with my zits
The whole chapter is hilarious. Here are some proposals to work on the text.

STEP 1. - Synonyms: Find all the words Pete uses to refer to “Acne”

ZITS, PIMPLES, SPOTS, LUMPS, PUSSY MOLEHILLS

STEP 2.- After reading the chapter, divide the students in four groups; give them different parts of the text for them to identify the expressions Pete uses to express how terrified he feels about acne.

Worse and worser, massive spots, 

JUST! That’s not help to someone with a face covered in pussy molehills

They haven’t gone yet and it’s 3 days already, 

Aaaarggghhh! They’re spreading! Where are they going to spread next, my bum? 

Can’t understand it- The Americans have Star War defence systems which hit rockets a million miles away but can’t cure acne – disaster. Perhaps the genome project will sort out acne?

Makes my face sound like a volcano.

In despair about the cream I’m using.

School party is in only 2 weeks time and I’m getting desperado. Embarrassing enough asking a girl to dance, let alone if you have got acne from your bum upwards!

You can get acne anywhere you have hairs (ANYWHERE? I hope not)

Some girls have acne worse at the times of their periods. (At least I don’t have that trouble)

I’ve nearly forgotten what I look like without spots. Don’t think my friends would recognise me if all my zits disappeared.

My first fag nearly kills me
This chapter deals with smoking habits.

Divide the class in five groups and make them find out in pages 65, 66, and 67 information related to the following aspects:

Group 1. - Reasons for girls smoking

Group 2. - Reasons for boys smoking

Group 3. - Contradictions in adults’ behaviour

Group 4. - How Peter felt after smoking

Group 5. - Some of Peter’s reflections about cigarettes in the shops, adverts, politicians, etc.

Each group tells their findings in a presentation. They can add their own opinion about the issue.

Wart-hogs and odious odours from orifices

Pages 120 and 121.

A list of words appears as children’s favourite names for penis, vagina, passing wind, peeing and vomiting.

After analysing the list in the whole group, they could try to build a similar list in their mother tongue. This activity can be done just for fun.

Drunken desires

In pages 148, 149 and 150 Pete tells his experience with alcohol.

Divide students in five groups and make them find out what the text says about the following aspects:

Group 1. - Why did Pete feel embarrassed to go to the party? Did he feel comfortable in it?

Group 2. - How and why did he begin to drink? How did he feel after a couple of drinks?

Group 3. - What happened after the first moment of euphoria? How did Cill react? What happened in the car?

Group 4. - What did he feel the following day? (body and mood)

Group 5. - Which was his parents’ reaction? And his sisters’?

PART II – WRITING A DIARY

The book is divided (obviously) in chapters, each one of them dealing with different events in the life of his main character, Peter H. Payne.

We propose a kind of “parallel” book, a booklet or mini-diary in which each student individually could build his/her own history/story. This gives them the chance of either fill it in with real facts or fictional ones.

Each bit of the diary or individual production could be used as assessment.

Introduction

After the survey in class and the reading activity for “About this diary” students produce a text similar in format to the one in the book introducing themselves, personal appearance, hobbies, some strong and weak points in their personality and the description of some or their friends. Encourage students to use their sense of humour(if possible).

Feeling really fed up


This chapter deals with moods and depressions in teenagers. Students can use the glossary built along the unit and the reading proposal and write a text about things that cheer them up or make them feel gloomy. Many different structures and expression can be used:

· I cheer up when …

· I feel like shouting when …

· I can’t stand …

· …… really gets on my nerves

· I feel like dancing/singing if …

· What really annoys me is someone … –ing all the time.

· I get really excited if/when …

· I feel like staying in bed all day long if/when …

· Sometimes I think the world is fantastic if/when…

· Sometimes I think the world is awful if/when …

· …… always makes me smile.

· …… always makes me blue.

Drugs

After working with the text, students might introduce a bit of what they have learnt about the topic in the unit and give a personal view about the issue and or some experience they might know, either personal or someone else’s.

Changes in Puberty


Students reflect on girls and boys issues, worries and stereotypes about changes in their body through puberty. They express what changes worry them and tell some experience that made them feel embarrassed (one of the commonest feelings in teenagers). Maybe some of their parents’ reaction, some situation with friends, some trouble with brothers and sisters, some incident in class, etc. E.g. Some girls already use bras but some others think they will never have breasts, some boys are quite hairy and try to hide it. Girls may feel embarrassment in  telling  a male-teacher that they must leave the classroom because of their period, your father making jokes in front of others about the size of your penis, your voice breaking in the middle of an oral explanation, a tampon falling off your rucksack when taking your books out, your mother making comments about the “shadow” of hair on your upper lip, your mother/father insisting in front of your friends on picking you up at the end of a movie instead of going back home by bus, etc.

Acne


As this is quite a common “problem” in puberty and one of the most annoying and evident ones, students can write about how they feel about it and can do they try to do when a pimple appears on their noses just on a Saturday morning. They can also write whether they feel sympathetic with Pete’s worries and if they ever feel as anxious about acne as he is.

Smoking


Students write a short text about how they feel about smoking, stating if they recognise in the text some “familiar” attitudes, their own or their mates’.

Taboo words


Students might comment why they use taboo words and give some reasons for their “language”. E.g. to impress friends or mates, to sound tough and “adult like”, because they can’t help it, because everyone does.

Alcohol


Students tell some incident they might have had related with the consumption of alcohol. It can be their own experience or some anecdote they heard about. They should give their personal opinion about alcohol related to the information they have come across in the unit.
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